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Abstract.
BACKGROUND: Teacher’s wellbeing and mental health play a pivotal role in learning experiences and educational
environment. For a better future, we need thriving teachers with strong wellbeing.
OBJECTIVE: The current scoping literature review aimed to explore the factors fostering wellbeing and causing burnout
among school teachers.
METHODS: Applying appropriate search terms to relevant databases for the years 2016–2020 yielded 934 potentially
relevant research articles which were further filtered to 102 articles.
RESULTS: The findings of this review suggested that emotion regulation, positive workplace milieu and teacher self-efficacy
(feeling successful as a teacher) are important factors fostering teachers’ wellbeing whilst negative workplace environment
and negative emotions along with feeling marginalized or bullied by coworkers are factors behind teacher burnout. The
strengths of this study include a rigorous research design and relational analysis approach.
CONCLUSION: Teacher wellbeing needs a workplace environment with minimum bullying and marginalization. An
atmosphere of respect, inclusion, and mutual teacher support is needed to promote wellbeing.
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1. Introduction

The literature on teacher attrition and burnout
is substantial, but only more recently researchers
have accentuated the significance of teacher well-
being. Wellbeing is a broad term which has been
defined in multiple ways. A literature review of
teacher wellbeing conceptualizations provides well-
being definition as; “a diverse and fluid concept
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respecting individual, family and community beliefs,
values, experiences, culture, opportunities and con-
texts across time and change, underpinned by positive
notions, yet is unique to each of us and provides us
with a sense of who we are” [1].

The domains of wellbeing are broad and include
physical, mental, and emotional wellbeing. Wellbe-
ing matters to each person, thus it needs fostering
and protecting, and the community and contexts can
affect wellbeing beyond the individual.

Teaching is one of the challenging jobs that is
highly interactive and encompasses interpersonal
work. To get the best student outcomes, teachers have
to guide and lead students. Working only with stu-
dents doesn’t complete teacher’s job but they are also
working with principals, other colleagues, and par-
ents. Generally teachers work five or more days per
week. Teaching requires intense work that demands
multiple skills, from the content taught to the edu-
cational process to teaching children social skills.
Additionally, teachers are perceived as role models
and mentors; students may ask them any question
across the day from the very academic to the very
personal. Teachers have to be always ready to answer
and satisfy queries and questions by their students.
With such varied range of tasks, the wellbeing of
teachers is always at risk, and yet also always has
the opportunity of being strong or improved.

School leaders can play significant role in imple-
mentation of strategies to maintain a positive school
culture to promote wellbeing of teachers [2]. These
strategies may include strengthening physical and
social environment, fostering social networks, devis-
ing conducive policies for teachers and appreciation
of teachers’ work. School leadership can bring
changes in school’s working and social environment
to reduce the burnout factors.

In 2019, approximately 94 million teachers were
working worldwide [3]. Despite that staggering
number, to achieve the international Sustainable
Development Goals and reach universal primary and
secondary education in 2030, another 69 million
teachers will be required. We need to address the
wellbeing of our teachers, both for the sake of the
94 million teachers themselves and for the sake of
the children being taught.

1.1. Teacher burnout, teaching practices and
student learning

Researchers have long been interested in the
different sources of teachers’ job dissatisfaction, job-

related stress and burnout (a condition characterized
by prolonged stress at work) [4, 5]. Most teachers find
their job challenging, which makes them vulnerable
to stress and burnout. Compared to other professional
occupations, professionals in the teaching commu-
nity rate their wellbeing lower [6]. Empirical studies
depict that teaching has unique stressors such as
the socio-emotional demands of dealing with quite
a lot of students simultaneously [7]. Understanding
burnout among teachers is important because it can
have multifaceted detrimental effects on teachers,
students and schools. Teacher burnout affects teach-
ers’ ability to manage the classroom and deal with
students’ disruptive behavior [8]. Burnout in teach-
ing can negatively affect students’ wellbeing and
achievement [9].

A number of contributors to teacher burnout are
well-recognized. McCallum et al. [1] found that
a wide range of studies have emphasized on the
challenges of teaching, for instance work over-
load, or obligation to respond to constant change.
Work-related and institutional stress factors eventu-
ally cause job burnout among teachers. McCallum
et al. [1] identified student misbehavior, problem-
atic behavior by students’ parents, and poor support
from colleagues and management as relational factors
which inhibit teachers’ wellbeing.

Other studies have found that insufficiency of
social support from coworkers and school admin-
istrative staff has a significant effect on teachers’
self-efficacy beliefs, which in turn predicts their
job burnout [10]. Higher work demands and poor
resources such as poor working conditions and inad-
equate resources produce higher levels of burnout
[11]. Heavy workload, job insecurity and time pres-
sure have also been found to be associated with job
burnout among teachers [12, 13]. Teachers’ exposure
to emotionally demanding situations and emotional
labor predicts emotional exhaustion, an aspect of
burnout [14].

Some researchers have examined ways to reduce
burnout. Professional development opportunities
have been found to help teachers handle their work
stress [15]. Teachers who experience enthusiasm and
growth through professional development opportuni-
ties report the highest positive emotions, while those
who have career frustration report experiencing the
lowest positive emotions [16]. A plethora of empir-
ical studies have found that specific interventions
and training programs reduce burnout among teach-
ers [17]. Mindfulness-based practices tend to be the
most effective means of those studied for maintaining
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and enhancing mental health and general wellbeing
among teachers [18].

1.2. Teacher wellbeing, teaching practices and
student learning

Teacher wellbeing is an important resource for edu-
cation systems and schools which deserves serious
attention [19]. Numerous studies on teacher wellbe-
ing have been increasing over the past one and half
decades, with a rapid increase in recent years. Thus, to
keep up with the growing literature, it is important to
assess the factors reported on teacher wellbeing previ-
ously and update our evidence-based understanding
with findings from recent articles.

The wellbeing of teachers has an important impact
on teaching practices and learning of students [20].
Insight into the factors fostering teacher wellbeing
can be helpful to improve schools and better under-
stand teachers’ attitudes toward school reforms [21].
Teachers who do well across multiple wellbeing
domains show better commitment to school and have
more satisfaction with their life, health and occupa-
tion [22].

The wellbeing of students positively affects their
academic achievement and behavior in school [23].
Literature has also established a link between well-
being of teachers and students [24]. Several studies
suggest that teacher wellbeing, directly or indirectly,
positively affects children’s socioemotional adjust-
ment and behavioral difficulties [25, 26]. Teacher’s
grit and life satisfaction predict student academic
achievements [27], and teachers with higher well-
being measured in terms of self-efficacy and job
satisfaction have students who achieve higher grades
[28].

Several individual, interpersonal and organiza-
tional level factors are known to be helpful in
maintaining teacher wellbeing. Recognizing the sig-
nificance of these factors can help teachers and
policymakers enhance teacher wellbeing. Two such
factors, the sense of autonomy and receiving social
support, are important job resources for teachers
[29, 30]. Another factor, having positive relationships
with coworkers, is associated with meaningful work,
which fosters wellbeing among teachers [31]. Pos-
itive interactions help coworkers establish a better
work environment, which then enhances job satisfac-
tion and productivity [32]. Also, teachers with higher
social support are likely to experience higher teach-
ing efficacy and work engagement that may bring
feelings of wellbeing [33]. Teachers who have higher

professional autonomy possess higher interpersonal
self-efficacy, which augments their wellbeing [34].
In terms of practices, empirical evidence confirms
that mindfulness-based practices help teachers expe-
rience serenity, peace, and wellbeing [35, 36].

Thus, overall, teacher burnout and teacher wellbe-
ing are both vitally important for the lives of teachers
and the students who rely on them for mentoring and
education. Gaining a holistic sense of recent litera-
ture on teacher wellbeing is important now given the
growing rate of teacher wellbeing studies. Because
wellbeing and burnout are related, it is helpful to con-
sider simultaneously the most recent studies on each.
Previous reviews of the teacher wellbeing literature
have not indicated using clear methods in terms of key
words searched and exclusion and inclusion criteria
of articles contained in the review. In this study, we
aimed to use rigorous methods to conduct a compre-
hensive scoping literature review of recent literature
from all countries to identify: 1) factors related to
teacher wellbeing and burnout; 2) recommendations
to promote teacher wellbeing; and 3) gaps in the lit-
erature.

2. Methods

To meet the objectives of this study, we conducted
a scoping review to identify the factors fostering well-
being and inducing burnout among school teachers.
Initially we found a report on teacher wellbeing titled
Teacher Wellbeing: A Review of the Literature by
McCallum et al. [1] who purposively selected most
relevant studies with a strong focus on teacher wellbe-
ing. We decided to not fully replicate their work and
performed a literature review of the relevant articles
published after the temporal frame opted by McCal-
lum et al. [1]. Thus, we selected studies published
in five-year period of 2016–2020. A scoping review
method was chosen which provides a broad overview
of the literature, the types of methodologies applied,
and the types of available empirical evidence [37].

2.1. Search terms and databases

We discussed the relevance of potential databases
with a professional librarian who made it sure that
we do not skip any relevant database. After get-
ting the advice from librarian, we searched following
databases; Psycinfo, Scopus, and Education Full
Text (H.W. Wilson) from 1st of January 2016 to
21st of November 2020. Each of these databases
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were searched to find research articles related to
teacher wellbeing by using terms “school, teacher
or educator, wellbeing or psychological wellbeing,
intervention or service or trial or program.” For
burnout, we applied the search terms “school, teacher
or educator, burnout or occupational stress, interven-
tion or service or trial or program.” These search
terms were decided keeping in view our study objec-
tives and preliminary literature review. The inclusion
criteria for this review were full-text articles in
English-language, published in peer-reviewed jour-
nals. Other studies like systematic reviews, narrative
reviews, and meta-analysis were excluded. We also
excluded studies that reported only on teacher phys-
ical health.

2.2. Screening process

Results from the initial databases search resulted
in 1,391 articles which were uploaded to Covidence
software and duplicates were removed. Covidence
software was also used for further screening for rele-
vant 934 articles. The screening of study titles, their
abstracts, and in some cases skimming through the
full article, we found 102 articles meeting inclusion
criteria of our study. For these articles, we entered
descriptors of the studies (e.g., geographic location,
kind of schools, research design, sample size and
study population) and key study findings, including
factors related to wellbeing or burnout into a table
for future analysis. We also included policy, inter-
vention, and future research recommendations that
the authors made. These recommendations were not
always based on their own study’s findings but were
sometimes based on their larger understanding of the
teacher wellbeing literature.

2.3. Data coding procedures

We applied content analysis approach to document
and synthesize information in the sampled articles.
One of the researchers read the article contents
and extracted relevant information. This information
were put in a table. Afterwards, the findings were
coded by using a codebook. The codebook was gen-
erated after a thorough discussion on potential codes.
After discussion the researchers approved 12 data-
driven codes that organized the content and reflected
the study objectives. Three different researchers eval-
uated study descriptors and key findings table and
proposed relevant codes. The further discussed on
the proposed codes helped in operational defini-

tions of the codes which eased the consistent coding
process.

2.4. Analysis

Mainly two kinds of content analysis are con-
ducted to analysis written content; conceptual content
analyze and relational content analysis [38]. Mainly
focusing on certain words, concepts, or themes to
make inferences based on the resultant patterns is
known as conceptual analysis. On the other hand,
relational analysis deals with finding out the inter-
relationships between the concepts and themes that
surface from the analyzed text. We also employed
qualitative analysis approach by Deterding & Waters
[39]. At first, one of the researchers read all the find-
ings extracted from the sampled research articles. A
set of studies was generated by combing findings of
5 studies. A summary for each set of these 5 studies
was prepared. Subsequently, these summaries were
read again to identify themes. The same process was
repeated by another member of research team to make
it sure that no component was skipped. Recommen-
dations by studies were also documented and added
to findings in a separate section.

3. Results

Out of 102 sampled research articles on teacher
wellbeing and burnout, a majority of studies (41) were
conducted in Europe and North America (29) which
shows that most of the work on teacher wellbeing
comes from developed world. We found 14 studies
from Asia and 10 studies from Africa. Only 6 stud-
ies came from Australia and 1 from South America.
Findings of this review are divided into two major sec-
tions: 1) factors fostering wellbeing among teacher
and 2) factors behind teacher work-related burnout.
Scoping review findings are presented in the form
of key thematic areas generated from conceptual and
relational content analysis.

3.1. Factors fostering teacher wellbeing

Scholarly literature surfaced organizational envi-
ronment, received social support, social support
provided, individual and interpersonal-level interven-
tions, and work-related engagement contributing to
teachers’ wellbeing (Fig. 1).
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Fig. 1. Wellbeing factors - Circle size indicator of number of relevant articles in the scoping review.

3.1.1. Organization climate
Numerous studies in our scoping review found that

a positive organizational climate can be associated
with wellbeing of teachers. Positive workplace envi-
ronment helps workers to improve and maintain their
wellbeing [40–42]. Studies have reported that posi-
tive events at workplace make teachers feel as if they
matter more [43]. Teachers working in a positive work
environment report higher satisfaction [44]. Another
important factor related to worker wellbeing was pro-
fessional autonomy [34]. Our scoping review analysis
discovered the importance of the student–teacher
relationship for teacher’s own wellbeing [45]. Litera-
ture suggests that job crafting, that can be defined as
reorganizing work to maximize meaning and enjoy-
ment, as a factor fostering teacher’s wellbeing [31,
46,]. Studies reported that a sense of belongingness

among coworkers was conducive to wellbeing of
teachers [47, 48].

3.1.2. Social support received
In our scoping review we found studies reporting

social support as important factor for teachers’ well-
being. Social support at workplace was associated
with teachers’ wellbeing, engagement and satisfac-
tion at job [48–50]. Teachers receiving greater social
support from colleagues presented higher positive
emotions and wellbeing [50]. Perceived collegiality
among teachers found to be positively associated with
lower job-related stress and greater job satisfaction
[31]. Good relations with colleagues were found to
be associated with meaningful work [31]. In a study
teachers mentioned family as the major source of
social support in times of crises [50]. When teachers
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felt professionally exhausted and required emotional
support, they tend to look towards their family [51].
Furthermore, the association was found by a few stud-
ies between social capital at workplace and positive
mental health effects among teaching profession-
als [44]. Socio–emotional support at workplace was
found to be associated with a higher prevalence of
productive thoughts [52]. Additionally, the milieu
of dialogue and discussion about work-related stress
among employees and management showed a slight
reduction in job demands [53].

3.1.3. Social support provided
This scoping review found that individuals with

self-compassion are more likely to gain various
mental health benefits including subjective well-
being [54, 55]. Studies showed a direct positive
total impact of subjective happiness and compassion
on work engagement [56, 57]. Subjective happi-
ness and compassion can foster emotional state
generating positive teacher attitude [58]. We found
that teacher-student closeness predicts self-efficacy
among teachers, which was significantly correlated
with teacher’s job satisfaction [45, 34]. In addition,
teachers experiencing higher self-efficacy experi-
enced lesser intensity of and variability in negative
emotions [59].

3.1.4. Work-related engagement
Literature suggested that adopting a leadership role

increases teachers’ sense of wellbeing [60]. Teachers
described being acknowledged makes their work an
enjoyable and rewarding experience [40]. A calling
orientation (experiencing work as highly meaningful
or sacred) and good relationship with colleagues were
associated with meaningful work [31]. Literature
found job crafting associated with meaningful work
[46]. Job crafting is when one reorganizes their work
activities, colleague relationships, and perceptions
of work tasks to optimize meaning and enjoyment
[61].

3.1.5. Interventions
Out of 102 studies included in review, 55 studies

were interventions covering 37 distinct interventions.
Most of the studies reported that the interventions
had a positive impact on participants. Two kinds of
wellbeing strategies were found: 1) individual well-
being strategies, for 28 out of 37 interventions and
2) interpersonal wellbeing strategies for 9 out of 37
interventions. No policy intervention studies were
found.

3.1.6. Individual-level teacher wellbeing
strategies

Literature surfaced mindfulness-based stress
reduction interventions and resilience interventions
at the individual level of the ecological model.
Mindfulness-based interventions were found effec-
tive in reducing stress and compassion fatigue and
improving wellbeing among teachers [62–66]. In
addition, mindfulness-based practices were signif-
icantly associated with lower level of job stress,
anxiety, depression and job-related burnout [58, 67,
68]. Mindfulness-based practices were negatively
associated with workload stress [69, 70]. It was
found that greater the practice of mindfulness ensued
lower level of stress [71–73].

Results of our review indicated that mindfulness-
based practices may be connected to the ability to
regulate emotions [64, 69, 74, 75]. Similarly, there
was some evidence that mindfulness based training
can be effective in prevention and management of
stress by inducing emotion regulation [76]. Subjec-
tive happiness was found significantly correlated with
work engagement, compassion, self-regulated strate-
gies, and working environment. Resilience (capacity
to overcome hardships and challenging life events)
was positively correlated with occupational wellbe-
ing among teachers [56, 77]. Of the 55 interventions
studies, merely two studies examined humor in con-
text of teachers’ wellbeing. Those who had higher
humor reported significantly lower level of deperson-
alization and emotional exhaustion and higher level
of personal accomplishment [78].

3.1.7. Interpersonal-level teacher wellbeing
strategies

At the interpersonal level of the socioecologi-
cal framework, relationships between teachers and
their colleagues appeared very important [44, 50,
79, 80]. Numerous studies found good relationship
with colleagues promoting learning among teach-
ers and a better work environment [60]. Professional
development of teachers was helpful in dealing with
job distress [40, 63]. About eight studies informed
the importance of self-efficacy in nurturing wellbe-
ing among teachers [41, 45, 59, 81–85]. Only two
studies found the effect of flourishing (employees’
emotional, psychological and social wellbeing) on
teachers’ wellbeing. Flourishing teachers showed low
intentions to quit job contrasted with non-flourishing
teachers [86]. In one study prayer appeared as a poten-
tial intervention [87]; teachers who consider prayer
as an intervention had higher job satisfaction.
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3.2. Factors causing teachers’ burnout

Overall, we identified 4 factors associated with
teacher burnout in scoping review. These factors
include negative emotions, job-related factors, neg-
ative workplace environment and school milieu
(Fig. 2). Three-component model by Maslach [88]
provides widely held conceptualization of burnout.
According to this model, emotional exhaustion,
depersonalization, and lack of feelings of personal
accomplishment at work are three components. Var-
ious studies in this scoping review referred to these
factors (Figure 2).

3.2.1. Negative workplace climate
This scoping review found various factors behind

burnout comprising workload, marginalization of
teachers, poor working conditions, excessive bureau-
cratization and display rules, each of which we
discuss below. Literature on job burnout largely
counted in unfavorable workplace conditions leading
to job burnout. Several studies revealed that work-
load demands are likely to produce stress [49, 69, 89,
90]. Reduction in workload lessens perceived high
psychological task demands [90]. When teachers are
repeatedly demanded to adopt new methods, they
feel greater pressure of work [91]. Some teachers
reported methods to manage wellness during high
workload through adequate sleep, having hobbies,
involvement in activities other than job work, and pur-
suing counselling [92]. Excessive bureaucratization
and lack of autonomy were associated with emo-
tional exhaustion and burnout [49, 91]. A few studies
also informed the influence of marginalization on
burnout. Perceived marginalization and, conversely,
feeling as if one matters to colleagues affected teach-
ers [43]. Positive workplace events made them feel
like they matter [43]. Conflict with the students’ fam-
ilies generated feelings of powerlessness and fear of
aggression among teachers [91]. Two studies stated
that display rules (one cannot openly display certain
emotions at work) were related to increased emo-
tional labor among teachers and worse wellbeing [92,
93].

3.2.2. School milieu
This scoping review gathered convincing evidence

that social environment of the school strongly impacts
wellbeing of teachers. The school’s social environ-
ment includes institutional support, social support
from colleagues, behavior of students and the infor-
mal communication with colleagues. It has been

found that poor social support can halt wellbeing of
teachers [51]. Poor collegiality (co-worker relation-
ships) denoted as an important cause of workplace
stress associated with burnout [31]. Lack of com-
munal and institutional support depreciated teachers’
wellbeing [94]. Coworkers’ casual interactions and
informal relationships were helpful in getting social
support [95, 96]. Studies show teachers with low
humor experienced more burnout specifically deper-
sonalization/cynicism [78]. It was found that students
with problematic behavior can badly affect wellbeing
of teacher [92]. Studies reported student misbehav-
ior can lower teacher self-efficacy [34] while greater
teacher-student attunement was related to lower emo-
tional exhaustion [45].

3.2.3. Job-related factors
Our scoping review found several studies depict-

ing job-related factors behind burnout. Job insecurity
was associated with stress among teachers [49]. One
study revealed that work related dissatisfaction was
strongly associated with depression and poor wellbe-
ing [97]. When teachers do not find opportunities for
their professional development, they experience job
burnout [98]. Studies reported that if teachers lack
control over job-related decision making and have
limited opportunities for their professional growth, it
can trigger feelings of stress and frustrations among
teachers [15, 34].

3.2.4. Negative emotions
Workplace stress has been found to be associated

with burnout [51]. Several other studies reported the
role of negative emotions, for instance frustration,
powerlessness, dissatisfaction, and lack of control in
generating burnout [15, 59, 91, 92, 97].

3.2.5. Sleep
Of note, four studies mentioned sleep problems as

part of burnout [44, 48, 55, 99] while two studies
discussed improvements in sleep after interventions
[55, 99]. This scoping review could not find a single
study reporting sleep difficulty as a cause of burnout.

3.3. Recommendations for wellbeing

Of the 102 sampled articles, 29 studies contained
within some practical recommendations to foster
teacher wellbeing. These recommendations range
from individual-level interventions to policy level
alterations in the workplace environment.
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Fig. 2. Level of intervention from literature review, 2015 to 2020.

Literature suggested that receiving training on
rational, emotional, and social skills makes teach-
ers experience less burnout [100, 101]. These skills
have been bundled into an intervention called rational
emotive behavior therapy program (REBT); studies
reported positive outcomes for teachers who partici-
pated in this intervention. Researchers recommended
that teachers should be trained with skills to gain
better understanding, perceptions, and regulation of
emotional reactions [42]. Developing environments
to promote satisfaction among teachers consequently
enables them to have higher sense of personal accom-
plishment [102]. Studies stressed that interventions
have to focus on teachers’ self-efficacy as well as
teachers’ perception of job satisfaction [81]. One
recommendation was the provision of behavioral spe-
cialists, school health counselors, and occupational
therapists to help the students which will conse-
quently ease the job of teachers by reducing their job
stress [101].

Training and professional development opportuni-
ties can promote positive attitudes among teachers
[52, 103]. It has been found that subjective happiness
enables better decision-making and problem-solving
[56]. Studies recommend that happy teachers have
better work engagement and express supportive
behaviors towards workfellows [103]. Mindfulness-
based strategies appeared as a cost-effective way to
promote all kinds of wellbeing [55–57, 104–106].
Mindfulness-based stress reduction interventions and

yoga can improve wellbeing of teachers and decrease
their stress [58, 64, 93, 105].

Some studies propounded that prayer (like medita-
tion) can effectively reduce stress and strain related to
teaching [87]. School management can design their
professional training and education programs con-
taining elements of positive humor that can enhance
teachers’ wellbeing and ability to cope with burnout
[78]. Teachers can be provided more support by the
school administration to create high levels of colle-
giality [107].

Another important recommendation for man-
agement has been found to adopt approaches
to encourage social support among colleagues to
decrease stress among teachers and increase job satis-
faction [50, 51]. School management can incorporate
elements of emotional, instrumental and informa-
tional support that can be integrated in seminars and
workshops. Additionally, theoretical and practical
aspects of social support can be discussed on such
platforms. Studies suggest that such social support
strengthens positive relations among coworkers in
the workplace [108]. Furthermore, workplace social
capital has been reported as an important factor per-
taining to teachers’ wellbeing [44].

Studies have acclaimed health-enhancing effect
of workplace environment. A healthy school work-
place is one where teachers’ work is modified and
their efficacy is enhanced [29, 77, 102]. Providing
required resources and creating policies of school
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environment are other important factors prompting
teacher wellbeing [40]. To get a happy school envi-
ronment, researchers suggested increasing programs
gleaned from positive psychology [108]. A worker’s
relationship with work has significant role in well-
being and sense of comfort of worker. Refining the
relation with work can make employees produc-
tive and efficient. Researchers suggested bringing
a calling orientation (through job crafting), colle-
giality, and autonomy in teaching to make work
meaningful [31]. Teachers who have job autonomy
and flexibility at work are more likely to experience
wellbeing [93].

Training of teachers about self-regulation strate-
gies provides a host of benefits that can reduce
burnout [109]. Recommendations were made for
schools to provide self-regulation learning opportu-
nities [52, 109]. On the basis of empirical evidence
that increased workload may cause burnout and job
stress, studies recommended that school management
should be careful about increasing workload of teach-
ers [89].

4. Discussion

This scoping review revealed that teacher well-
being, and not just teacher burnout, needs to be
emphasized for better teacher performance. Of the
102 studies, most were conducted in high-income
countries. The most studies were conducted in Europe
(42), while 31 studies were found from North Amer-
ica. We found only 14 studies from the biggest
continent Asia; 11 out of these 14 studies were iden-
tified from Hong Kong, India, and Israel.

This scoping review found that included studies
employed rigorous study designs. A wide range of
study designs were found including cross-sectional
surveys, qualitative studies, longitudinal studies and
randomized controlled trials along with a few quasi-
experimental studies. The majority of studies were
homogenous in terms of socioeconomic status and
race. Further studies on teacher wellbeing can
be conducted across diverse cultures and multiple
countries.

In general, the studies from our scoping review’s
time period of 2016–2020 revealed that teachers who
have higher social support, strong self-regulation
skills, higher teaching self-efficacy and higher com-
passion are likely to have better wellbeing. This is in
line with the findings of earlier studies which sug-
gest that teachers’ emotion regulation improves their

teaching efficacy [110]. Teachers who offer social
support to coworkers and receive social support from
them are more likely to have higher job satisfaction
and better relationships at work [111, 112]. Prior
education literature indicated that teaching efficacy
is associated with teachers’ psychological wellbeing
[113]. Compassion has been found to be associated
with better work experience and a reduced amount of
negative emotions [62, 114].

The findings of the studies in this scoping review
demonstrated that availability of social support and
a sense of collegiality in school settings are con-
ducive to teacher wellbeing. Scoping review showed
that positive workplace conditions and events make
teachers feel their importance which improves their
wellbeing [40, 41, 43]. These are important findings
to understand the dimensions of workplace social
relations and their subsequent effects on worker well-
being. Fiorilli et al. [51] reported when teachers
needed emotional support and faced job exhaustion,
they tend to go towards their families. Merely sup-
port of coworkers was not helpful but, teacher-student
better relations also predict self-efficacy and satis-
faction among teachers [34, 45]. Another promising
finding was that work engagement among teachers
is directly positively affected by compassion and
subjective happiness [56, 57]. Consequently, work
engagement brings positive attitudes and better work
outcomes. Furthermore, the scoping review found
evidence for the role of a calling orientation [31],
job crafting [46] and acknowledgement of teachers’
work [40] in their wellbeing.

Multiple factors impact teachers’ job dissatisfac-
tion, work stress and burnout. These factors range
from individual factors to interpersonal and social
factors. In addition, school level factors and policies
play significant roles in this regard.

The findings of this scoping literature review sug-
gest that several dimensions of burnout, as well as
diverse sources of stress, depression, and job dissat-
isfaction, may negatively affect wellbeing. In most
cases, wellbeing was negatively correlated with job
burnout.

Findings yielded by the review identified that the
major factors related to teacher burnout are poor work
settings, high workload, marginalization, excessive
bureaucratization and display rules. Recent evidence
confirms that unfavorable workplace conditions con-
tribute to job burnout [13, 115]. Several studies
reported the role of stressful workplace environments
and workload demands causing stress [49, 69, 89,
90]. Therefore, key stakeholders (e.g., school admin-
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istration, principals, and policy makers) should devise
strategies to ease work stress among teachers.

The findings of a few studies suggest that excessive
bureaucratization, lack of individual teacher auton-
omy and perceived marginalization contributed to
emotional exhaustion and burnout [43, 49, 91]. There
is a gap in the literature on strategies to minimize
bureaucratization, as well as those to reduce teach-
ers’ feelings of marginalization and ways to run
schools through inclusive and participative manage-
ment. Evidence showed that workplace stress can lead
to burnout [51]. The review also identified the nega-
tive emotions related to burnout, such as frustration,
lack of satisfaction, powerlessness and lack of control
[15, 59, 91, 92, 97].

The findings on the aspects of school environment
which predominantly impact teacher wellbeing are
varied. This scoping review demonstrates that the
presence of social support and positive co-worker
relationships relate to better teacher wellbeing [31,
50] while lack of social support and poor co-worker
relationships can be a significant cause of stress at
workplace that is related to job burnout [31, 51]. As
a result, teachers experience lack of communal and
institutional support which deteriorates their wellbe-
ing [94].

Findings of a few studies highlighted the impor-
tance of teacher–student relationships for the
wellbeing of teachers. The review suggests that prob-
lematic behavior of students in the classroom is
common and can adversely affect teacher wellbeing
and performance [34, 92]. Greater student misbehav-
ior was linked to lower teacher self-efficacy [34]. Key
stakeholders should be aware of the psychosocial
and educational repercussions pertaining to student
misbehavior with teachers. Periodic monitoring of
teacher-student interaction in the classroom may be
needed, as well as other strategies.

A number of studies highlighted job-related fac-
tors contributing to job burnout. One study reported
that job insecurity caused stress among teachers [49].
Another study demonstrated that dissatisfaction with
work was strongly associated with both poor teacher
wellbeing and depressive symptoms [97]. Profes-
sional development matters: frustrations with lack of
control over job-related decisions and limited access
to professional growth opportunities were related to
teacher stress [15, 34].

The current scoping review reflects some of the
variations in factors behind burnout. There was only
one study which depicted that low humor was related
to more depersonalization/cynicism among teachers

[78]. This review finds that lack of humor and infor-
mal interaction is the research area that has not been
explored yet. Therefore, there is need to study how
humor and informal interaction can impact all the
dimensions of burnout.

Bricheno et al. [116] identified 12 research gaps
in the literature on teachers’ wellbeing, ranging from
impact of parental behavior to the style of leadership
exercised by school management. In the intervening
years since 2009, researchers have begun to address
some of these gaps. Our scoping review found studies
addressing some of these gaps, including the mean-
ing of wellbeing, effects of workload and students’
misbehavior, impact of parental behavior, influence
of demographic and school factors and relationships
with colleagues with reference to teachers’ wellbe-
ing. We found a few studies on teachers’ control
over their work and its impact on their wellbeing. A
few studies evaluated intervention programs to pro-
mote teacher wellbeing. Furthermore, some studies
demonstrated a positive relationship between teacher
wellbeing and student outcomes.

Some research gaps identified by Bricheno et al.
[116] still appear to be gaps based on our scoping
review. We could not find studies on global/cross-
cultural inquiry of emotional demands and teachers’
wellbeing. Studies on different leadership and man-
agement styles promoting teacher wellbeing have
not been elucidated. None of the studies exclusively
investigated respect and rewards for teaching in the
context of teacher wellbeing.

Our literature review intentionally built upon the
teacher wellbeing review of McCallum and col-
leagues [1]. McCallum’s report mainly emphasized
findings on resilience and self-efficacy, social-
emotional competence/emotional intelligence, per-
sonal responses to teachers’ work (burnout, fatigue,
exhaustion, stress), and relational factors. In con-
trast, our review which targeted the newest articles
identified more diverse factors contributing to wellbe-
ing including organizational climate, social support,
and individual and interpersonal teacher wellbeing
strategies. Additionally, a few studies surfaced on
flourishing, prayer, having an orientation to work
that feels like a calling, and job crafting as con-
tributors of wellbeing. Our findings report that
mindfulness-based practices consistently produce
beneficial effects for teacher wellbeing. This review
also identifies a research gap in studies on policy-level
issues of schools, organizational-level interven-
tions, and the link between teacher and student
wellbeing.
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4.1. Strengths and limitations

This study has several strengths. The strengths
of this study include a sound research design and
relational analysis approach. We simultaneously ana-
lyzed teachers’ wellbeing and burnout. We analyzed
the content of the sampled studies and conducted a
content analysis of the recommendations that authors
made in the sampled studies. We further documented
the details of all the interventions reported. Addition-
ally, we reported on the geographic distribution of
studies by continent, surfacing substantial research
gaps. Generally, scoping reviews provide a descrip-
tive account of information which often leads to broad
and less focused findings. However, the combination
of steps we took in the scoping review yielded focused
findings and recommendations for teacher wellbeing.

This study also includes several limitations. One
limitation of this study is that we did not formally
evaluate the quality of methodology of studies by set-
ting parameters for a critical methodological review
of sampled studies. Also, the initial screening of stud-
ies was accomplished by only one researcher, which
poses a potential risk of selection bias in terms of
which articles were included. In addition, the scoping
review covered only a five-year period. However, this
was an intentional choice to augment the substantial
teacher wellbeing literature review by McCallum et
al. [1], which covered the literature from 2001–2017.
The methodology of the McCallum report was more
flexible and less systemic than ours. McCallum et al.
do not report tracking of funneling and screening of
articles, and they did not state inclusion and exclusion
criteria for the final sample of articles present in their
methods section. In this way, our study advances the
identification of knowledge and gaps in the teacher
wellbeing literature, in addition to covering the years
of 2016–2020.

5. Conclusion

This scoping literature review includes interesting
findings from a large number of studies on teacher
wellbeing and burnout. It provides useful insights
into teachers’ experience of wellbeing and the fac-
tors fostering their wellbeing. The study’s findings
indicate that burnout is associated with varied fac-
tors including the behavior of school administrators,
colleagues and students, along with the school envi-
ronment. The findings signify the pivotal role of
school leaders in promoting wellbeing and curbing

burnout. Researchers are learning more and more
about teacher wellbeing. Wellbeing is distinct from
burnout and important in its own way. We hope pol-
icymakers, principals, and teachers themselves will
benefit from the paths to teacher wellbeing that this
study elucidates.
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[12] Richter A, Näswall K, Lindfors P, Sverke M. Job inse-
curity and work–family conflict in teachers in Sweden:
Examining their relations with longitudinal cross-lagged
modeling. PsyCh Journal. 2015;4(2):98-111.

[13] Skaalvik EM, Skaalvik S. Teacher self-efficacy and
teacher burnout: A study of relations. Teaching and
Teacher Education. 2010;26(4):1059-69.

[14] Tuxford LM, Bradley GL. Emotional job demands and
emotional exhaustion in teachers. Educational Psychol-
ogy. 2015;35(8):1006-24.

[15] Sandilos LE, Goble P, Rimm-Kaufman SE, Pianta
RC. Does professional development reduce the influ-
ence of teacher stress on teacher–child interactions in
pre-kindergarten classrooms? Early Childhood Research
Quarterly. 2018;42:280-90.

[16] Zysberg L, Maskit D. Teachers’ professional development,
emotional experiences and burnout. Journal of Advances
in Education Research. 2017;2(4):287-300.
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