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Abstract.
BACKGROUND: Occupational therapy practitioners with the simultaneous working role of fieldwork educator support the
growth of the profession by supervising students, but little is known about their reported burnout, compassion fatigue, and
compassion satisfaction levels, and if specific work characteristics predict those levels.
OBJECTIVE: The purpose of this research was to: 1) assess the current levels of compassion fatigue, compassion satisfaction,
and burnout in occupational therapy fieldwork educators through The Professional Quality of Life Scale (ProQOL), and 2)
to explore how professional characteristic variables correlate and predict the measured constructs of compassion fatigue,
burnout, and compassion satisfaction.
METHODS: A cross-sectional design was used, and participants were recruited from a convenience sample to complete the
ProQOL and a work characteristic questionnaire.
RESULTS: On the average, 117 fieldwork educators scored higher on the subscale of compassion satisfaction when compared
to those of the normed group. Linear regression analyses revealed that a higher number of roles and greater years working
predicted higher compassion satisfaction.
CONCLUSIONS: This study contributes to understanding the experiences of fieldwork educators in multiple roles, their
reported levels of compassion fatigue, compassion satisfaction, and burnout, and the potential for development of personal,
educational and organizational resources to support professional quality of life indicators within the role of fieldwork educator.
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1. Introduction

Occupational therapy practitioners focus their
work on the delivery of services to clients within
their practice, however, they are often also called
to fulfill many other roles, including a secondary
role to educate and mentor fieldwork students, as a
fieldwork, or practice, educator. Fieldwork educators
support students in gaining the necessary practi-
cal, ethical, and clinical reasoning skills to become
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competent at an entry-level, while serving the profes-
sion for American graduate program compliance with
the Accreditation Council for Occupational Therapy
Education [ACOTE®] accreditation standards for 24
weeks of full-time, supervised clinical experience
[1]. Managing the multiple dimensions of client care
in the service delivery context, with limited time
and resources, can create the potential for exhaus-
tion, decreased engagement at work, and decreased
professional quality of life [2–4]. Adding in duties
to teach, supervise, mentor, and assess a fieldwork
student’s competency, while simultaneously manag-
ing one’s own caseload, often causes stress, role
overload, role conflict and role strain, while drain-
ing personal resources and resilience [5]. The extra
demands that come with fieldwork education may
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lead to burnout and compassion fatigue - two com-
ponents of professional quality of life - negatively
impacting the occupational therapy practitioner’s sat-
isfaction derived from the caring work of therapy and
client relationships, and perceived benefits of educat-
ing students [6–8].

Experiencing compassion fatigue or burnout may
decrease practitioner satisfaction with work, detract-
ing from engagement and presence in client and
student encounters [4, 9]. Furthermore, the delivery
of client-centered care and student supervision may
be impacted by increased turnover, absenteeism, and
lower morale often associated with burnout and com-
passion fatigue in the health care workplace [2, 3, 7].
The trickle-down effect may contribute to decreased
client outcomes and decreased client satisfaction with
their health care experiences. As fieldwork educators
experience emotional, physical, and mental exhaus-
tion in meeting the demands of client caseloads and
student supervision needs simultaneously, role strain
and overload, and burnout may occur [2, 4, 5]. Treat-
ment and documentation errors may rise while time
and energy resources for clients and students may
fall [10, 11], along with practitioner’s perceived role
competence [5].

On the other hand, working in the added role
of practice educator may have satisfying outcomes.
Many occupational therapy practitioners report that
they enjoy teaching fieldwork students because they
want to share their passion about the profession and to
support the growth of a student to entry-level status;
they derive personal satisfaction from supervision;
and they appreciate opportunities to stay current with
the latest evidence [6]. Reciprocally, students report
they feel best supported when the practice (fieldwork)
educator provides the “just right challenge” while
encouraging autonomy and valuing the relationship
[12]. By exploring the prevalence and predictors of
compassion fatigue and burnout, as well as the pos-
itive aspects of work - compassion satisfaction - in
therapy practitioners in educator roles, fieldwork edu-
cators may be more mindfully aware of the benefits
of balance between the positive and negative facets
of work duties and demands as a fieldwork educator.

2. Challenges of the practice of occupational
therapy

One of the challenges of occupational therapy
practice is to enable clients’ occupational perfor-
mance and participation in and through meaningful

activities, while also staying emotionally present in
the therapeutic relationship [13, 14]. Client-therapist
relationships in occupational therapy summon the
occupational therapy practitioner to balance founda-
tional skills, clinical reasoning, compassionate care,
therapeutic use of self, and presence. The occupa-
tional therapy practitioner role also includes, but is
not limited to, many job demands: meeting insti-
tutional requirements and productivity expectations;
assuming other roles such as administrator, student
coordinator, or rehabilitation director; cultivating
the emotional, physical and psychosocial health of
clients; monitoring their own stress and balance of
work demands while utilizing system and personal
resources [15]; collaborating with team members;
and training and supervising others. Managing one’s
own practitioner role, along with external demands
and life roles, sets up the potential for compassion
fatigue and burnout [2, 3].

Fieldwork educators’ duties include further bal-
ancing of the practitioner role alongside the educator
role, to pay simultaneous attention to both client
and student. Fieldwork educators concurrently man-
age their caseload and workload while monitoring
students’ goals, skill development, and professional
growth. Fieldwork educators support student learn-
ing by demonstrating clinical care skills, professional
work behaviors, decision-making skills, time man-
agement, and modeling therapeutic modes during
intentional client interactions [16–18]. Many field-
work educators report benefits that include the opp-
ortunities to develop supervision skills; enrich
clinical reasoning; serve the profession and stay cur-
rent with the literature [6]. However, Evenson et al.
[6] also found that the most frequently reported chal-
lenges identified by fieldwork educators were time
pressures and workload, with cost to staff time and
impact on client care as also concerning. From the
student’s perspective, they spend much of their time
observing supervisors and learning strategies of self-
care, resilience, and socialization to the profession,
alongside the required client skills, evaluation pro-
cesses, and documentation methods. Student success
thus is also dependent on appreciating the nuances of
professional and personal role balancing in the con-
texts of the healthcare system, home, and one’s own
life [18].

Fieldwork educators have the responsibility to
model self-management and resilience to fieldwork
students, to balance between negative and positive
factors of work. Yuen [19] was the first to call upon
fieldwork educators to invest more time into their
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formal training toward teaching experience with their
students, and to become aware of the potential for
burnout while navigating the two roles. Educators
in disciplines of dentistry, nursing, occupational and
speech therapies report feeling a struggle to meet
the time and emotional demands of both clients’
and students’ needs. This is depicted as an expe-
rience of surviving instead of thriving [16, 20].
As they navigate professional and educational com-
mitments, fieldwork educators must balance and
prioritize attending to the duties of supervision and
instruction of the student, while remaining available
in all aspects to their clients [5, 16, 17].

2.1. Compassion fatigue, burnout and
compassion satisfaction

The constructs of compassion fatigue and burnout
have been well-studied, and are found in the litera-
ture as different concepts, and are identified as part of
the term, professional quality of life [8]. Compassion
fatigue is an experience of tension and preoccupa-
tion with the suffering of those being helped, to the
degree it is traumatizing to the helper [10, 21]. An
occupational therapy practitioner holds on to the emo-
tions, narratives, and problems of the client over time
and outside of work. Burnout has been defined as a
longer term, stress-induced response to working in
challenging professional environments or with chal-
lenging client cases. It is not solely a phenomenon of
health care, but certainly appears in most health care
professions, including occupational therapy and stu-
dent education [7, 19, 22]. Burnout is characterized
by Maslach et al. [23] as a presence of emotional
exhaustion, depersonalization and cynicism, and a
reduced sense of accomplishment in one’s work or
caregiving roles, which can eventually lead a worker
to leave a job or role [5]. Demerouti et al. [15] posit
that burnout is a product of the exhaustion and disen-
gagement that result from an imbalance between the
interaction of one’s job demands and job resources.
The World Health Organization lists burnout under
problems related to life-management difficulty.

Compassion satisfaction is the positive aspect to
professional quality of life. As Stamm [8] states, “it
is the pleasure you derive from being able to do your
work well . . . it is a pleasure to give to others” (p. 12).
Many helping professionals report feeling nourished
by one’s caregiving roles and making contributions
toward others as satisfying and are often rejuve-
nated by such mindsets and experiences. Barton and

colleagues [5] offer that role enhancement, the posi-
tive aspect of managing multiple roles that procures
a sense of health, ego gratification, and enrichment
of the personality, may be necessary and helpful for
one’s satisfaction in work.

There is a dearth of evidence in occupational ther-
apy literature about compassion fatigue or burnout
in occupational therapy practitioners, with many
sources dating back 30 years, and only a handful
in the last decade [3, 4, 9, 13, 22, 24], with even
less in occupational therapy fieldwork educators [5].
Barton and colleagues [5] examined role strain, a dif-
ferent construct - but related to work burnout - in
occupational therapy fieldwork educators. Although
this study did not examine professional quality of
life constructs specifically, the researchers indicated
that, compared to nurses and athletic trainers, field-
work educators exhibited low range overall role strain
scores on The Role Strain in Occupational Therapy
Fieldwork Educators Inventory (OTFWE Role Strain
Inventory), with role overload shown to be a con-
tributing factor to the presence of role strain. Role
overload, when one simply does not have enough time
to meet requirements of a specific role or roles, may
relate to the experience of burnout (as cited in Bar-
ton et al. [5]), such as “feeling pressured to cover all
aspects of job responsibilities with limited time avail-
ability” (p. 321). Workload and time pressures were
also reported concerns by Evenson et al. [6] in their
survey of fieldwork educators.

Fieldwork education alongside full-time practice is
often considered to be a distinct and rewarding oppor-
tunity which supports the growth of the profession.
The duties as a fieldwork educator also bring stres-
sors and challenges to engagement and personal and
job resource management. Understanding the current
prevalence of reported burnout, compassion fatigue,
and compassion satisfaction in occupational ther-
apy fieldwork educators and the professional factors
potentially associated with or which predict profes-
sional quality of life is a vital next step in recognizing
current experiences in this distinct population and to
add to the literature on burnout and role strain [5].
The purposes of this study were to: (1) assess the lev-
els of compassion fatigue, burnout, and compassion
satisfaction in occupational therapy fieldwork edu-
cators, (2) examine the association of professional
characteristics with compassion fatigue, burnout, and
compassion satisfaction and 3) reveal the extent to
which professional characteristics predict levels of
compassion fatigue, burnout, and compassion satis-
faction in occupational therapy fieldwork educators.
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3. Methods

3.1. Research design and participant
recruitment procedures

The Institutional Review Board for Human Sub-
jects Review of a university located in the north-
eastern United States approved this cross-sectional,
exploratory study, targeting a convenience sample of
occupational therapy fieldwork educators attending
a regional occupational therapy education consor-
tium’s professional workshop, where data were
collected at the end of the workshop. All workshop
attendees were eligible to participate in the study
and educated about participation and informed con-
sent at the beginning of the workshop in verbal and
written formats. Voluntary participation after consent
consisted of an attendee anonymously returning the
results of a professional quality of life questionnaire
and a professional characteristics survey to a desig-
nated box at the end of the workshop. Specifically,
attendees were instructed to complete the profes-
sional quality of life questionnaire in thinking about
their role as a fieldwork educator within the last 30
days.

3.2. Instruments

Participants completed a professional quality of
life questionnaire and a survey that included items
about demographic and work characteristics such as
age, education level, years in occupational therapy
profession, years as a fieldwork educator, number
of Level I and Level II fieldwork students per year,
total number of students per year, number of identi-
fied roles, and practice setting(s). The role question
of the survey included a prompt, “check all that
apply” for items such as, in addition to fieldwork
educator, administrator; student program coordina-
tor, faculty; and other. Participants also completed
items to evaluate their response to the continuing edu-
cation workshop, however, those data were not used
for this study and are not reported here.

3.3. ProQOL

Compassion fatigue, burnout and compassion sat-
isfaction of participants were assessed using the
ProQOL, a 30-item professional quality of life mea-
sure [8].

The ProQOL was chosen in part for its solid psy-
chometric properties. Early returns on a test-retest

study of the ProQOL suggest good test-retest
reliability with a small standard error of the esti-
mate (B.H. Stamm, written communication, October
2012). Three subscales on the ProQOL measure
the different constructs, which have demonstrated
convergent and discriminant validity using a multi-
trait, multi-method matrix method of analysis. The
three subscales are inter-related, and each subscale
describes a different aspect of professional quality
of life. Internal consistency reliability of the three,
10-item subscales is excellent: Compassion Satisfac-
tion Cronbach’s alpha � = 0.88 (n = 1180); Burnout
� = 0.75 (n = 976); Compassion Fatigue � = 0.81
(n = 1135) [8]. Participants select their responses with
a 5-point Likert scale ranging from 1 (never) to 5
(very often), with directions to think about the last
thirty days of their helping role. Each subscale score
is measured by the sum of 10 items each, with raw
scores converted to t scores. Cut scores are provided
at the 25th and 75th percentiles for low and high
scores, though the author advises people to use the
ProQOL in its continuous form and for screening and
longitudinal purposes only, not diagnostic means [8].

4. Results

4.1. Data analysis

All data were collected and then transferred into a
Microsoft Excel file, on a password-protected com-
puter, and stored within Dropbox software, with data
analyses performed using Microsoft Excel and IBM
SPSS Statistics software (version 23). ProQOL data
were uploaded and scored, with reverse scoring for 1,
4, 15, 17, and 29, per scale instructions. Descriptive
statistics were used to analyze professional character-
istics, while correlational analyses were performed to
understand the associations between subscale scores
and professional characteristics. These correlations
aimed to understand if levels of compassion fatigue,
satisfaction, or burnout were predicted by profes-
sional characteristic variables in the sample.

4.2. Professional characteristics

Of the 153 fieldwork educator workshop attendees,
121 returned study measures (79% response rate).
Four participants’ data were not used due to incom-
plete questionnaires, resulting in a final response
number of 117 participants. Table 1 shows the partici-
pants’ professional characteristics. Most respondents
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Table 1
Professional characteristics

Variable N (%)

Professional title
COTA 20 (17.1%)
OTR 99 (84.6%)
Supervisor/Administrator 33 (28.2%)
Student Program Coordinator 27 (23.1%)
Academic: Faculty 9 (7.7%)
Fieldwork Coordinator 9 (7.7%)
Fieldwork Educator 78 (66.7%)
Other 5 (4.2%)

Rolesa

1 21 (17.8%)
2 – 3 83 (70.1%)
4 11 (9.3%)
5 – 6 2 (1.7%)

Participant’s # of settingsb

1 68 (58.1%)
2 34 (29.1%)
3–4 15 (12.8%)

Number of fieldwork students/yearc

0 15 (12.8%)
1–3 58 (44.1%)
4–10 38 (32.5%)
11 or more 12 (10.3%)

Note. N may not add up to 117 because not all participants answered
every question, and/or n may exceed 117 as questions asked for
participants to “check all that apply.” an = 282. b n = 117. c = Some
participants responded with how many students they coordinate or
manage, not just supervise, per year, due to question item wording.

were women (n = 112, 95.7%), OTRs (n = 99, 84.6%),
inpatient practitioners (n = 50, 42.7%), and identified
with having 2 or 3 professional roles (n = 83, 70.1%).
The mean age was 42.7 years (n = 93; SD = 11.5;
range 21 to 69 years). The mean length of years work-
ing as a practitioner was 17.1 years (SD = 10.8; range
1 to 40 years) and mean years working as a field-
work educator ranged from 1 to 34 years (M = 9.2;
SD = 9.3). Degree levels ranged from associate degree
(9.3%), bachelor’s degree (34.7%), master’s degree
(51.7%), to doctorate (4.2%). In the sample, the aver-
age reported number of Level I FW students per year

was 2.1 (SD = 2.6; range 1 to 12) and average reported
number of Level II FW students per year was 1.8
(SD = 1.5; range 1 to 6). Reported total number of stu-
dents educated per year ranged from 1 to 18 students
(M = 3.9, SD = 3.4). The mean number of roles iden-
tified was 2.4 roles (SD = 0.9; range 1 to 6 roles) and
mean number of practice settings was 1.6 (SD = 0.8).

4.3. Compassion fatigue, burnout, and
compassion satisfaction levels

The ProQOL was used to answer the first research
aim to understand participants’ reported current
levels of compassion fatigue, burnout, and compas-
sion satisfaction. Table 2 shows means, standard
deviations, and distribution frequencies for each sub-
scale. The means were similar to the normative
sample, and the sample scored in the low to average
range for burnout and compassion fatigue, and the
average to high range for compassion satisfaction [8].
For compassion fatigue and burnout, a raw score of
22 or less indicates low levels, 23–41 indicates aver-
age levels, and 42 and above denotes a high level.
For compassion satisfaction, a score of 22 or less
suggests low levels, 23–41 indicates average levels
and 42 and above denotes a high level. Participants’
scores crossed all three levels—low, average and
high– for compassion satisfaction, while falling in
two levels– low and average– for compassion fatigue
and burnout.

Correlations between ProQOL subscales ranged
in magnitude, though all were statistically signifi-
cant (p < 0.01, two-tailed). Compassion fatigue and
burnout were positively correlated with one another
(r = 0.56, p < 0.01) while a large inverse relation-
ship was found between compassion satisfaction and
burnout (r = –0.71, p < 0.01), and a weak correlation
found between compassion fatigue and compassion
satisfaction (r = –0.23, p < 0.01).

Table 2
Descriptive statistics and distributions for ProQOL subscales

Scale Mean (M) Standard Range Level of ProQOL subscale scoresa

deviation (SD)

Low Average High
n (%) n (%) n (%)

Compassion fatigue (CF) 100.2 15.0 68–132 69 (58.9%) 48 (41.0%) 0
Burnout (BO) 100.2 14.9 73–145 57 (48.7%) 60 (51.3%) 0
Compassion satisfaction (CS) 100.1 14.7 50–123 1 (0.8%) 55 (47.1%) 61 (52.1%)

Note. N = 117. Normative rank of CF, BO, CS- Low < 89; Average = 90–110; High > 110. ProQOL = Professional Quality of Life Scale. aCut
scores provided by Stamm [8].
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Table 3
Correlational analyses between predictor variables of professional characteristics and ProQOL subscales

Agea Number Number of FW Number Years Years as a
of roles students/year of settings working FW educator

Age 1 0.14 –0.03 0.02 0.80∗∗ 0.54∗
Number of roles 1 0.26∗∗ 0.08 0.20∗ 0.27∗∗
Number of FW students / year 1 0.17 0.44 0.11
Number of Settings 1 –0.42 –0.06
Years working 1 0.65∗∗
Years as FW educator 1
Compassion satisfaction 0.19† 0.23∗∗ 0.06 0.11 0.18† 0.20†
Burnout –0.13 –0.17† –0.11 0.06 –0.12 –0.18†
Compassion fatigue –0.06 –0.13 –0.06 –0.03 –0.04 –0.02

Note. N = 117 unless otherwise noted. FW = Fieldwork. ProQOL = Professional Quality of Life Scale. aN = 94. ∗p < 0.05 level. ∗∗p < 0.01,
two-tailed. †p < 0.10.

4.4. Associations between professional
characteristics and reported levels of
compassion fatigue, burnout, and
compassion satisfaction

Pearson’s intercorrelations among professional
characteristics and related demographic attributes
found that therapists who identified having more
professional roles (such as FW educator or student
coordinator) also had more years of work in the
field (r = 0.20, p < 0.05); had more years working
as a fieldwork educator (r = 0.27, p < 0.01); and had
more fieldwork students per year (r = 0.26, p < 0.01)
(Table 3).

Table 3 also shows the associations between pro-
fessional characteristics and levels of compassion
fatigue, burnout, and compassion satisfaction. Field-
work educators who reported more compassion
satisfaction had a higher number of professional roles
(r = 0.23, p < 0.01), were older (r = 0.19, p = 0.07),
had worked more years in general (r = 0.18, p = 0.07),
and more years specifically as a FW educator
(r = 0.17, p = 0.07) compared to those with less com-
passion satisfaction. The breakdown of specific role
identities (as opposed to number of roles) and type of
Fieldwork (Level I and/or II) when analyzed against
the subscales did not yield statistically significant

results in the correlation. Results of a multiple linear
regression analysis reveals the prediction of com-
passion satisfaction from the combination of the
six professional characteristics (R2 = 0.15, F = 2.46,
df6,87, p = 0.03) accounted for 15% of the variance
in the compassion satisfaction scores. Burnout had a
small negative correlation with the number of roles
(r = –0.17, p < 0.10) and years as a fieldwork educa-
tor (r = –0.16, p < 0.10). Professional characteristics
were not statistically significant in predicting levels
of compassion fatigue or burnout when combined and
were thus not entered into the stepwise regression.

Regression analysis for compassion satisfaction
indicated that higher compassion satisfaction was
predicted for participants’ who held more profes-
sional roles (� = 0.25, p < 0.05) and had worked
greater number of years (� = 0.29, p = 0.09). Table 4

Table 5
Stepwise regression analysis for two predictor variables for

compassion satisfaction, excluding all other variables

B SE � t p

Number of roles 4.96 1.63 0.29 3.04 0.004∗∗
Number of roles+ 4.26 1.62 0.26 2.63 0.010∗∗
years working 0.30 0.129 0.24 2.28 0.025∗
∗p < 0.05. ∗∗p < 0.01.

Table 4
Summary of stepwise regression analysis for two predictors for compassion satisfaction

Predictor variable df Sum of Mean F p R R2

squares square

Number of roles Regression 1 1787.97 1787.97 9.26 0.003∗ 0.30 0.09
Residual 92 17773.99 193.20
Total 93 19561.96

Number of roles + Regression 2 2749.04 1374.52 7.44 0.001∗ 0.38 0.14
years working Residual 91 16812.92 184.76

Total 93 19561.96

Note. Compassion satisfaction is the dependent variable. ∗p < 0.01.
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shows stepwise regression results in which the first
variable entered into the prediction of compassion
satisfaction was number of roles (� = 0.29, t(116)
= 3.04, p = 0.004), accounting for 9.0% of the vari-
ance. The second variable entered into the prediction
was the amount of years working, accounting for an
additional 5.0% of the variance in compassion sat-
isfaction scores (� = 0.24, t(116) = 2.28, p = 0.025)
(Table 5).

5. Discussion

The findings of this study revealed high levels of
compassion satisfaction and low to average levels
of compassion fatigue and burnout in occupational
therapy fieldwork educators attending a fieldwork
education workshop. To these researchers’ knowl-
edge, there are no comparable studies of occupational
therapy fieldwork educators and specific findings
from the ProQOL subscales. There is another study of
fieldwork educators that examined role strain [5], but
most other studies in the literature explored burnout
and compassion fatigue in the general occupational
therapy population and / or groups of practitioners,
such as those working in mental health. Results of
the sample’s ProQOL subscale frequencies from this
study thus are compared to other studies of reported
ProQOL subscale levels in practitioners in the health
professions, who may or may not have specified prac-
tice educator roles, due to the perceived dearth of
literature in examining compassion fatigue, burnout,
and compassion satisfaction in health practitioners
who identify as educators.

This study’s findings are consistent with the lit-
erature surveying mostly homogenous helping
professionals in general, including one recently
published about occupational therapy practitioners
(not specifically fieldwork educators) [3], emergency
department nurses [25], and US healthcare workers
[26]. These studies all had samples with high levels
of compassion satisfaction and low to average lev-
els of burnout and compassion fatigue, but were not
specific to practice educators. Scanlan & Still [9] sim-
ilarly found that occupational therapy practitioners
working in mental health reported low exhaustion and
work disengagement levels, indicators of burnout,
via the Oldenberg Burnout Inventory (OBLI). Occu-
pational therapy practitioners from this study who
reported intention to stay at their job and reported
satisfaction at work identified a supportive work envi-
ronment, or job resources, as outlined by Demerouti

et al. [15], and interesting and challenging work,
while those who reported possible turnover indicated
low managerial support, high workplace expecta-
tions, and a feeling of helplessness with clients as
indicators of dissatisfaction. As did this study, Scan-
lan and Still [9] similarly queried their sample about
professional work characteristics yet highlighted very
different but important factors at work that influence
one’s perception of work satisfaction or burnout and
did not focus on the fieldwork educator role.

In contrast to the above findings of low burnout in
practitioners, not identifying as fieldwork educators,
previous studies about fieldwork educators revealed
that those in a dual role of therapist-educator appear
to be more prone to feelings that may adversely
relate to professional quality of life. Such studies
closely examined more distinct aspects of the field-
work educator role as compared this the current study
[5, 6]. Role strain, role overload, a lack of iden-
tity or role ambiguity, reduced connection to peers,
workload pressures and time constraints, and a sense
of incongruence are some of the lived experiences
reported by fieldwork educators [5, 6, 16, 17, 27].
In prior research, occupational therapy practitioners,
not identified as fieldwork educators, who took the
Maslach Burnout Inventory (MBI) or MBI-Human
Service Survey (MBI-HSS), scored in the moderate
range in both a Canadian study [13] and a Filipino
study [28]. A similar study examining occupational
therapist burnout and work engagement in Australia,
using the OLBI, also reported mild-range burnout [4].
Our contrasting finding of low burnout levels may
have been a result of the ProQOL assessing both pos-
itive and negative attributes of work. Or, perhaps, our
sample, with an average of having 2.4 roles; work-
ing 17.1 years; average age of 42.7; and average of
working as a fieldwork educator as 9.2 years have
had experiences and opportunities within their work
to express different or broader skills in more or varied
roles, as compared to occupational therapy practi-
tioners involved in the Gupta [13] and Delos Reyes
[28] studies. As one ages, and thus works longer in
the field, opportunities to take on assorted roles and
educate students, and learn and apply evidence-based
practices also increase. Conceivably, the extra roles
bring with them a source of nourishment and engage-
ment, and perhaps novel identity, a contrast from
direct client care. Adapting one’s work by altering
job demands may feed a sense of renewal or rejuvena-
tion in daily or life-long work-related quality of life.
Crafting one’s balance between personal resources,
job resources and job demands may also detract from
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role overload and role strain and result instead in role
enhancement [5, 29]. Fieldwork educators with the
highest level of compassion satisfaction in this study
appear to be functioning in more roles, at an engaged
and expert (experienced) level. This is characterized
by a sense of mastery, after years of navigating the
job demands of practice and fieldwork supervision
education by utilizing available work and personal
resources to foster engagement, manage roles and
experience greater inherent work satisfaction.

The study results also indicate that younger or
near entry-level fieldwork educators may experi-
ence less compassion satisfaction than older or more
experienced fieldwork educators. Extra roles and
work duties are often not a priority or opportu-
nity for younger or entry-level therapists, as they
transition from graduate, through the “angst and
euphoria” and “reality of practice” phases to finally,
after the first year, the “adaptation stage” [30]. Early
in an occupational therapist’s career, more time is
spent on self-evaluation of clinical reasoning skills,
application of foundational knowledge, and overall
management of job demands, to demonstrate job and
role competence. Experienced fieldwork educators
and practitioners are beckoned to not only support the
transition to practice and ease the shock factor, but to
also provide opportunities early on in a newer prac-
titioner’s career to embrace new or differing roles,
in an environment supportive of professional iden-
tity building and resource management, and breadth
of learning [5, 31]. Such mentorship will provide
avenues for new practitioners to see beyond the scope
of direct client care and organizational job demands
as a sole path to finding one’s career as satisfying and
rewarding and may enhance present-moment engage-
ment in client and fieldwork student relationships.

This study revealed specific professional char-
acteristics which correlate with reported levels of
compassion satisfaction in a small convenience sam-
ple of fieldwork educators when asked to think about
their work. In this small sample of fieldwork edu-
cators, a predictive work attribute of compassion
satisfaction was the reported number of professional
roles, with years working added to round out 15%
of the variance. The findings are consistent with pre-
vious research in the occupational therapy literature
indicating that a diversified workload, such as exer-
cising roles of occupational therapy practitioner and
fieldwork educator, along with increased age and
years working, may reduce burnout, lessen role strain,
and support one in feeling more content with one’s
work [5, 13, 32].

5.1. Limitations

This study had several limitations. The cross-sec-
tional design of the research was a significant limi-
tation. Had the sample been surveyed longitudinally
over many instances, instead of during a one-time
data gathering event, results may have shown the
impact of professional characteristics over time on
reported levels of compassion fatigue, burnout, and
compassion satisfaction, or possibly how any changes
in the levels may have been impacted by varying roles
or number of students or other work factors. Another
potential limitation of this study was the use of a stan-
dardized assessment of professional quality of life.
The ProQOL is designed for any helping professional
to think upon their last 30 days in their role while
completing the form [8], and despite instructing the
participants to think upon their fieldwork educator
role specifically, the researchers could not control for
how the study participants interpreted this prompt or
the prompts on the ProQOL form itself. Results may
thus have been impacted if the participant was think-
ing about their practitioner role(s) and duties and not
specifically their fieldwork educator role. As well,
open-ended questions may have elicited a greater
range of responses regarding other variables that may
impact reported professional quality of life instead of
on the ProQOL or use of other measures examining
burnout may have highlighted the nuances of burnout
versus compassion fatigue. In addition to the limiting
use of the ProQOL, the professional characteristics
collected may not have fully captured specific fac-
tors to the fieldwork educator role that may have
brought more certainty to the results and implications
for fieldwork educators. Though years as a Fieldwork
educator, number of Level I & II FW students per year
and total per year were gathered, other characteristics
of the general practitioner role were also collected,
such as roles in addition to educator and number of
settings. It is possible that the fieldwork educators
mixed their identify of occupational therapy practi-
tioner with fieldwork educator when completing the
form.

Another limitation of the study is that the sample
population was recruited from a convenience sam-
ple of those attending an in-person, free, one-time
regional workshop who were specifically fieldwork
educators and pursuing continuing education for this
role, specifically, at the workshop. Attending the
workshop may also have been championed by the
study participants’ work organizations, possibly indi-
cating that the attendees may be those who feel
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supported in their workplace and in the fieldwork
educator role, specifically, making the results less
generalizable to the rest of the fieldwork educator
population. Consequently, the sample was also not
randomized, and did not have as far a reach as an
electronic survey may have, had the study been deliv-
ered to listservs of fieldwork educators across the
nation, and possibly across borders to international
colleagues involved in practice education. Thus, find-
ings may not translate to or represent more diverse
populations of occupational therapy practitioners and
certified occupational therapy assistants who partic-
ipate in fieldwork or practice education, or to those
who experience other job roles and work character-
istics and demands of a different nature.

5.2. Directions for future research

While these preliminary results may suggest that
a higher number of roles might produce a happier
and more satisfied workforce of fieldwork educators,
much more research is required to understand what
contributes to professional quality of life in fieldwork
educators, across a much larger and representative
pool, and over time. It might be that the reverse is
true. Those individuals who are satisfied in general
with working as an occupational therapy practitioner,
or who find success or perceived health in balancing
job demands and job resources, may take on more
roles, such as fieldwork educator or student clin-
ical coordinator. More specific professional details
regarding the distinct nature and job demands of the
fieldwork educator role should be gathered to delin-
eate from “practitioner” and “fieldwork educator.”
Future important research to expand on this prelimi-
nary work and enrich the fieldwork educator literature
surrounding burnout, compassion fatigue and com-
passion satisfaction may be to use the tool adapted
and developed by Barton and colleagues [5], the Role
Strain in Occupational Therapy Fieldwork Educators
Inventory (OTFWE Role Strain Inventory). Combin-
ing this tool, which asks distinct questions specific to
the OT fieldwork educator role with the ProQOL or
another burnout measure together and polling field-
work educators across the nation, as Barton et al. did,
may reveal more salient fieldwork educator issues
and those that predict levels of compassion fatigue,
burnout, and compassion satisfaction. Larger studies,
particularly with longitudinal designs, are needed to
examine other predictive factors of fieldwork educa-
tors’ professional quality of life not examined in this
research and how such factors change over time, with

careful study design of the survey tools, methods,
and deeper statistical analyses. For instance, the prac-
tice environments’ acuity may impact the fieldwork
educator experience of job demands and personal
resource management, and productivity expectations
specific to an organization or system may predict
a fieldwork educator’s level of burnout, compassion
satisfaction or fatigue.

The professional characteristics examined in this
study accounted for only 15% of the variance in
compassion satisfaction, leaving 85% of the variance
unaccounted, which is significant. Many other influ-
ential factors, such as level of practitioner training
for Level I and II Fieldwork supervision, mandated
or personal choice in taking student, personal cop-
ing strategies, external social supports, personality,
socioeconomic status, managerial support, current
productivity demands, and organizational or personal
resources for advancement, which were not collected
in this research, may have affected the reported scores
on the ProQOL subscales. It would be beneficial to
examine a random sample of fieldwork educators
across the nation or across borders, or to study this
same group at different points in time in their careers
which many more details specific to the educator role
to further detect predictors of compassion satisfaction
and potential predictors of burnout and compassion
fatigue. Furthermore, the national survey of field-
work educators by Evenson et al. [6] found that over
80% of OTRs supervise occupational therapy assis-
tant (OTA) students, and so our sample, with 84.6%
as OTRs, was representative of current supervision
and role expression trends of fieldwork educators.
However, future replication of this study examining
professional characteristics of OTA fieldwork edu-
cators, while supervising OTA students, specifically,
is warranted. Finally, Level I and Level II field-
work placements require different types of student
supervision, at varying degrees of time commitment
and, often, preparation and training. Future research
should include more detailed demographic informa-
tion about the participants’ Fieldwork supervision,
such as gathering numbers by type (Level I or II), role
preparation and educators’ attitudes, with more in-
depth analyses of these factors to capture their impact
on compassion satisfaction, burnout, and compassion
fatigue in this specific population of fieldwork edu-
cators.

Younger and novice fieldwork educators in this
study reported less compassion satisfaction than
their older and/or more experienced peers. Research
directed at understanding the needs of therapy
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practitioners new to the role of fieldwork educator
would contribute to the development of trainings
and guidelines for supportive work environments
in which fieldwork educators practice, which may
decrease burnout and compassion fatigue, role strain,
possible workplace fatigue, and may enhance work
satisfaction [2, 5]. Morley [33] found that the transi-
tion from academia to novice occupational therapist
comes with a shift to limited peer contact and increas-
ing autonomy. A more positive experience was found
when supervisors of entry-level therapists acted to
ease the transitions, such as clarifying job duties, poli-
cies, and overall support during the entry [33]. Novice
and young fieldwork educators also would benefit
from mentors, such as student program coordinators,
to support the transition into the distinct challenges
of supervising students.

6. Conclusion

This research contributes to preliminary under-
standing of the reported levels of compassion fatigue,
burnout, and compassion satisfaction in a small sam-
ple of occupational therapy practitioners who identify
as fieldwork educators, as related to engaging in mul-
tiple professional roles. It was found in this sample
of fieldwork educators that engaging in more roles in
one’s professional work and greater years of work
experience predicted higher compassion satisfac-
tion. Younger, novice practitioners who are fieldwork
educators appeared to be less satisfied profession-
ally. Implications for practice include examining
the distinct work characteristics of the fieldwork
educator role more in-depth that may affect work
satisfaction, and exploring the feasibility of a more
rigorous, consistent approach to offering supportive
transitions from didactic and fieldwork graduate edu-
cation to practice and student supervision roles for
novices, while building awareness of personal and
professional resources to combat the challenges of
fieldwork education.

Given the higher compassion satisfaction levels
reported by more experienced fieldwork educators in
this study, ideally, a pipeline of mentorship provided
by these clinicians may validate the lived experi-
ences of perceived compassion fatigue, burnout, and
compassion satisfaction in entry-level or less experi-
enced fieldwork educators. Employers or supervisors
of fieldwork educators may want to organize a men-
toring program between “old and young” educators or
encourage more experienced fieldwork educators to

offer their wisdom on deriving satisfaction from work
and the job duties when onboarding new practition-
ers to the educator role. The American Occupational
Therapy Organization (AOTA) also provides many
resources regarding mentorship, and the profession
advocates for mentoring relationships that support
growth between all levels of practitioners [34].

Furthermore, work institutions can also provide
early opportunities for novice practitioners to value
the importance of expanding skill sets to other job
roles in one’s professional life, apart from practi-
tioner, by offering student supervision roles as soon
as accreditation and practice guidelines allow [15,
29]. Such support from the employer organization
may foster work satisfaction and role enhancement
and assist novices and young fieldwork educators in
feeling energized and engaged in an assortment of
roles, especially while educating a student and man-
aging a client caseload, productivity expectations,
and variables of the practice environment. Addition-
ally, work settings may also sponsor participation in
the Fieldwork Educator Certificate Program, offered
by AOTA, multiple times a year both regionally and at
the annual conference, to support skill development in
instructional practices and navigating student super-
vision [35]. Systems and organizations may benefit
from conducting regular needs assessments regarding
reported professional quality of life and gather identi-
fied sources of possible compassion fatigue, burnout,
or role strain to highlight the distinct and changing job
demands that challenge their staff in providing qual-
ity care and quality student fieldwork education, over
time. Organizations and managers can gauge how
fieldwork educators perceive productivity expecta-
tions or high stress practice environments, often
understood to raise ethical conflicts and increase
stress, tension and job demands [36], while detract-
ing from personal resources, amidst times of student
supervision, especially, and seek to understand how
more experienced educators versus less experienced
educators navigate these challenges. Considering the
coronavirus disease 2019 (COVID-19) pandemic, job
demands have risen, with many experienced field-
work educators opting to retire or work less, leading
to disruption in possible mentors, as well as in
all roles and personal and professional resources
among occupational therapy practitioners and field-
work educators [37, 38]. Fieldwork education during
the pandemic includes modeling to and coaching the
student in many new practice tasks; adherence to
new and changing safety protocols; creatively includ-
ing family and caregivers in interventions and family
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education; and integrating telehealth and other inno-
vative technologies to support delivery of care to
patients, on top of the other characteristics [39]. Such
added dimensions to the fieldwork education expe-
rience in the context of COVID-19 are bound to
increase anxiety and distress surrounding personal
life management and stretched job duties, which
may contribute to acute or longer-term burnout, com-
passion fatigue, ethical anguish, or decreased job
satisfaction in young and novice fieldwork educators,
as well as those with more experience and more roles.
Additionally, with the documented increase in student
programs and enrollment, and shortage of qualified
fieldwork educators in the field to supervise students
and mentor younger or less experienced fieldwork
educators [40], it is important to note that during a
pandemic or in practice environments that have high
productivity expectations or high stress, that the needs
of novice and expert practitioners, as student supervi-
sors, may have shifted and require different or more
support for successful participation in job roles and
to enhance professional quality of life. With ongoing
needs assessments, workplace systems could respond
with programming to support workplace wellness and
highlight professional resources available to staff to
support professional quality of life and role manage-
ment in the fieldwork educator role and those with
multiple roles. Such variables that either change or
are constant in need of assessment include, though
not examined directly in this study, consideration of
the COVID-19 pandemic, settings or times when less
experienced educators are asked to take on students
with minimal mentorship or guidance, the attitudes
of the fieldwork educators toward student education,
or with administrative expectations for high produc-
tivity governing much of client care procedures [36,
41]. The ProQOL or another psychometrically sound
measure could be used to measure the effects of resul-
tant programs on professional quality of life factors
over time. Student and client outcomes and satisfac-
tion levels could also be evaluated in future, and broad
and longitudinal studies conducted to understand the
relationship of fieldwork educator reported quality of
life factors on perceived quality of care and educa-
tion. This study suggests that much more research is
needed to understand what factors distinct to the role
of fieldwork educators contribute to an occupational
therapy work force of fieldwork educators, young
and old, that is prepared to navigate the requirements
for treating diverse populations of clients while edu-
cating students with diverse needs and navigating
additional workplace roles and responsibilities.
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